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Lecture on the Psychoeducational Report

Rules for School Psychology

» In this lecture | will share with you my
personal “Rules for School Psychology,”
which are the product of almost 20 years
of school psychology practice and over a
decade of experiences training new
school psychologists. These are nothing
new or earth shaking, but as you begin
your school psychology graduate
education, | thought it important to share
my “rules for school psychology” with
you.

Stephen E. Brock, PhD, NCSP, LEP
CSU, Sacramento
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Rules for School Psychology

» Rule 1. Focus on student needs.

» Student needs dictate my recommended
interventions, not what is desired by
adults.

Rules for School Psychology

» Rule 2. There is no such thing as bad
data.

» However, | can make bad data
interpretations.

Rules for School Psychology

» Rule 3. Look for information that guides
interventions.

» Truly meaningful data about a student
provides me with guidance that leads to
student success.

Stephen E. Brock, PhD, NCSP, LEP
CSU, Sacramento 2
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Rules for School Psychology

» Rule 4. Be prepared to ask difficult
questions and deliver bad news.

» This will make me uncomfortable.

Rules for School Psychology

» Rule 5. Everything is data.

» There are many ways through which | can
understand a student and develop my
psychoeducational recommendations.

Rules for School Psychology

» Rule 6. Statistics do not dictate actions.

» Tests don’t make psycho-educational
recommendations, | do!

Stephen E. Brock, PhD, NCSP, LEP
CSU, Sacramento 3
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Rules for School Psychology

» Rule 7. Never draw a conclusion from a
single data source.
» | need to look for multiple sources of

agreement before coming to any
conclusion.

Rules for School Psychology

» Rule 8. There is no such thing as an
“un-testable” student.

» There are students for whom my
standardized tests are psychometrically
invalid.

Rules for School Psychology

» Rule 9. Earn the privilege of sharing an
“expert” opinion.

» Just because | am a “school psychologist™

doesn’t mean | will always be listened to.

Stephen E. Brock, PhD, NCSP, LEP
CSU, Sacramento 4
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Rules for School Psychology

» Rule 10. Strive to give away psychology.

» My psycho-educational strategies are not
covert and should be understood by all.

Social, Emotional, & Behavioral Assessment

Rules for School Psychology

» Rule 11. Be attentive to what students
do well.
» | need to assertively identify student

strengths and use this information to
guide my recommended interventions.

Rules for School Psychology

» Rule 12. Always tell students what to
do.

» | need to avoid simply telling students
what not to do.

Stephen E. Brock, PhD, NCSP, LEP
CSU, Sacramento
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Rules for School Psychology

» Rule 13. Ask good questions and be a
life-long learner.

» | should never think | have all the answers

Social, Emotional, & Behavioral Assessment

Rules for School Psychology

» Rule 14. Be a critical consumer of
psycho-educational tools and
interventions.

» | strive to use empirically supported
tools/interventions, but at the same time
remain open to new approaches.

Quiz: Legal Issues

» Take no more that 10 minutes to respond to the quiz on
legal issues (although the break will follow this quiz so
you are free to take some break time to complete the
quiz).

» Given the nature of this class, this quiz will focus on
eligibility criteria and in particular those criteria that
find the school psychologist playing a primary role in
eligibility determinations.

Stephen E. Brock, PhD, NCSP, LEP
CSU, Sacramento
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The Psychoeducational
Report

Stephen E. Brock, PhD, NCSP, LEP
California State University, Sacramento

Identifying information and
Reason for Referral

[DATE oF REPORT]
[NaE: ScrHooL
BIRTH DATE: GRADE:
ASSESSMENT DATES: TRACK:
AGE: TEACHER:
PRIMARY LANGUAGE! EXAMINER:
REason For REFERRAL

Name was referred for testing by the Student Success Team (SST). It was hoped that this
evaluation would aid in the determination of his/her special education eligibility. Af the time of refemal
specific concerns included the following: (From SST data list reasons for referral). From this referving
concen, the following suspected areas of disability were evaluated by this assessment: (List all areas
velated fo the suspected disability).

It s important 1o note that before initiating this the effects of envi I, cultural,
and economic disadvantage on this students” leaming was cvaluated.  From the available data it was
concluded (Report conclusions regarding the effect of these variables on learning and, if necessary,

Social, Emotional, & Behavioral Assessment

Justify the decision to proceed with a special education evaluation).

Psychoeducational
Procedures
PSYCHOEDUCATIONAL PROCEDURES 12 04

The following procedures were used to obtain a valid estimate of Name's psycho-educational
functioning:

[Traditional assessment procedures]
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Psychoeducational
Procedures (continued)

41 analyzing these Ferulcs i neads 1o be kepr in mind that the s lirned abeva were generally siandardizad on (xandardizadon
sample, ¢.g.. monolingual English-peaking children]. s, for the purposes of special education placement, the scores are
p'mhokar:]’h bmvalid  Childran with Name's characteristics wara mar included in the rast’s sandardizarion samples. The tesr
Scores do mar Recessarty indlears the presence of learming dificuinies. However, thay do ENve Infarmarion regarding Names
présent ievel af functianing I tha Engiish-speaking elassroom  Thse seores con be meﬁr ‘basaling and fallow-up maztures ta |
\azsers progress tn English  Terr secres alona should nar be used ro furrid plocing Nawe tuwo special ecducarion  Alarsarhv
mspsment procodures used drtg this assessment includod e filow tng.

Background Information

BACKGROUND INFORMATION

Diata obeamed from Name's cumalaive folder mdicates (Report the student's currest achievement
levels, discipline reports, attendance bvels, wark habits, 30d learning srengibs and weaknewes,)
Name's cusrent health wtstus (deseribe curreat bealh statm)  Besult of seeemt vanion ed hesmg
screenimg revshts (date) suggest 20777 vison and 77 hestme,

EnvcaTioNaL HISToRY

Duta obtained ﬁnm \uu cumulative folder indicates (Report the simdent’s academic

history, g discipline records, transportation records,

work habits, prior special program placements, prior referrabs, aumber of swhoob attended,
attendance record, and learming strengths and weaknesses.)

FROGEAM MODIFICATIONS

Educaticnal imierventions previcusly attempted to mect Name's educational needs witkin a less
renetive envesment bave meladed the following: (ng., specialint consnltations, wppert wrvice,
misimum day, independent study, home teaching, saspension, alternate imstructional methods,
renl confarences/communication, el Af this e (beve modifeations have/bave ol sllowed
Name 10 be successful in the general education program

The following interventions have been attempted to address Name's socul and emotional needs:
[List intervemtions (eg, coumieling) snd their durstion  Deseribe the outcome of these
imterventisns]

The following specific behuvior iaserventions bave been anempred:  (List behavioral
d their duration

Background Information
(continued)

DEVELOPMENTAL AND HEALTH HisTORY

Pregnancy and birth history. During the parent mterview Name's mother/father/step-
mother/step-father (Parent's Name) indicated that (Describe pregnancy and birth history).

Major i I are reported to have been (Report

Stephen

A di

to (Data source). prior to his’her diagnosis with
{chronic or acate health pmblcm} Name’s health history was (Describe history). Fecent school
screenings (Date) suggest (Vision) vision and (hearing) hearing. The family history mcludes (list
relevant family health history)]

PREVIOUS ASSESSMENT FINpiNGs

Name was previously assessed in (Date of Previous Testing) by (Examiner). Results suggested

E. Brock, PhD, NCSP, LEP

CSU, Sacramento

Social, Emotional, & Behavioral Assessment
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Current Assessment Data

Social, Emotional, & Behavioral Assessment

CURRENT ASSESSMENT DATA
INTERVIEWS
Caregiver interview(s).
Teacher interview(s).
Student interviews,
DIRECT BERAVIORAL ORSERVATIONS
Classroom.

Playground,

Home and communiy.
Test taking behavior,

ASSESSMENT OF INTELLECTUAL FUNCTIONING

Current Assessment Data
(continued)

ASSESSMENT OF ACADEMIC FUNCTIONING
ASSESSMENT OF BASIC PSVOUOLOGICAL PROCESSES
Awditory processing.
Visnal procesving.
Sensory motor integration,
Memary.
Attention.
ASSESSMENT OF SOCIAL AND EMOTIONAL FUNCTIONING
Prafective techmigues,
Broad-band behavior rating scalefs).

Narrow band

Adaptive Behavior,

Current Assessment Data
(continued)

ASSESSMENT OF ACADEMIC FUNCTIONING
ASSESSMENT OF BASIC PSYCHOLOGICAL PROCESSES
Auditory processing.

Visial processing.

Sensory motor integration,

Memory.

Aftention.

ASSESSMENT OF SOCIAL AND EMOTIONAL FUNCTIONING
Prafective techmigues,

Broad-band behavior rating scalefs).

Narrew band

Adaptive Behavior,

Stephen E. Brock, PhD, NCSP, LEP
CSU, Sacramento
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Summary and Educational
Implications

SumMarY AND EDUCATIONAL IMPLICATIONS

Name is 8 (CA) (Grade) grade (Gender) who has been mssessed to help determine hisher
eligibility for special sducation assistance. At the time of referral specific concerns included (Reasons
for Referral).

Educationally relevant health and developmental findings include (Discuss relevant findings).

Environmental, cultural, and/or economic disadvantage have (Discuss how these variables effect
educational performance).

Assessment data suppests (Discuss results of intellectual, academic, and other tests. Identily |
student strengths and weaknesses.). Leaming strengths would appear to include,. Learning weakness |
nclude....

Data relevant to Name's emotional functioning reveals [address the presence or absence of &
‘motional disturbance, address the presence or absence of specific characteristics of the emotional
disturbance, and specify whether the characteristics have existed for a long period of time (6
months or longer) to a marked degree, and whether they adversely affect educational
performance]. [NOTE: See Appendix A for a further discussion of these factors.)

Summary and Educational
Implications (continued)

From the current batlery of tests the following conclusions and recommendations are made:

1. Name appears to meet appears to meel cligibility criteria as an individual with an
emotional disturbance [according to the California Code of Repulations - Title 5, |
Division 1, Chapter 3, Handicapped Children, Article 3.1, Section 2030(i)]. Specifically

because of an (identify the tlonal . Name has
hibited the following istic(s) over a long peried of time and fo a marked
degree, which affect i per
[61] An inability 1o leam which cannot be explaned by miellsotual, sensary, or health factors.
) Aninability to build or maintain satisfctory interpersonal relstionships with peers and
teachers.,

(ifi)  Inappropriste types of behavior or feelings under normal circumstances exhibited in
several situstions.

(L] A panaral pa i d of ar
[£5] A tendancy to develop physical symptoms or fears associated with parsanal or scheol
problems.

Summary and Educational
Implications (continued)

From the current batlery of tests the following conclusions and recommendations are made:

1. Name appears to meet appears to meet el ity criteria as an individual with an
emotional disturbance [according to the California Code of Regulations - Title 5,
Division 1, Chapter 3, Handicapped Children, Article 3.1, Section 2030(i)]. Specifically

because of an (identify the tlonal di ] . Name has
hibited the following istic(s) over a long peried of time and fo a marked
degree, which affect i per
[61] An inability 1o leam which cannot be explaned by miellsotual, sensary, or health factors.
() An insbility 1o build or maintain satisfactory interpersonal relationships with peers and | |
teachers.,

(ifi)  Inappropriste types of behavior or feelings under normal circumstances exhibited in
several situstions.

(L] A panaral pa i d of ar
[£5] A tendancy to develop physical symptoms or fears associated with parsanal or scheol
problems.

Stephen E. Brock, PhD, NCSP, LEP
CSU, Sacramento

Social, Emotional, & Behavioral Assessment
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Summary and Educational
Implications (continued)

L Name does mot appear to meet eligibility criteria as an individual with an emotional
disturbance [according to the California Code of Regulations - Title 5, Division 1,
Chapter 3, Handicapped Children, Article 3.1, Section 3030 (§)]. This conclusion is
based upon the following assessment finding(s):

Lit] Name does not demonstrate symptoms of an emotsonal disturbance.

(1) Name does not amy of the following
&) An inalality ta lesn whach cannot be explazmed by intellectaal, semsory, of health factos.
B An inability to build or maintain satisfactory terpersonal relaticaships with peers and
veachers.
9 Inappropeiate fypes of bebavior or feelings mnder nonmal circumstances. exhibited in
several sstusticen.
@ A peneral pervasive mood of shappiness or depression

< A tendeney 1 develop phyaical symptonss or fears aocsaed with presceal or achool

have not existed for o long period of time.
we not existed to a marked degree
ame do not sdverssly affect sducational

problems.
(i) The characteristic(s) demonstrated
(il The & 4
) The characteristic(s) demonstrated by
performance

Summary and Educational
Implications (continued)

2 Additional areas of suspecied disability not addrsssed in by the current assessment
inclode the following: From this observation the following additional assessments are

ded: (List 1 Judged required to address all
areas of suspected  disability, eg., physical rapy, occupational therapy,
therapy, psy ¥, ete. NOTE: the IEP meeting should not be

held until these areas are assessed).

3, Specific interventions recommended to address Name's anticipated leaming needs,
which should facilitate success in the least restrictive environment, include the following:

o
iy

(0]

The Concluding Statement

These results will be reported to the Individual Educational Planning {TEP) Team. The IEP Team
will make the decision as to whether or not these data demonstrate that Wame requires special education.
This team will take into account all the relevant material available on Name. No single test or other data
source will be used as the sole criterion to determine Name's special education eligibility.

Stephen E. Brock, Ph.D., NCSP
Licensed Educational Psychologist

Stephen

E. Brock, PhD, NCSP, LEP

CSU, Sacramento
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Complete Report

» Asanitized that | wrote

Questions?
Coming up next ...

Scptemiber | o Leaming Disabilinies FequEnd readiig.

2 *  Reading Disabilitics *  Hamson & Thomas (2014a). Chapter 11
*  Snadent presentmtion 2 TOWRE *  Hamison & Thotsas (20142), Chapter 22
*  Shadent presemtation 3: GORT »  Hamison & Thoimas (2014¢), Chapter 7

Recomimended Reading
s Cluisto ot al. (2009)

Social, Emotional, & Behavioral Assessment

Septeimiber |+ Mah Disabilstics Requizod reading
n «  Writien Langimge Disabilities = Hiamison & Thomas (201 4a), Chapter 12
o Snadent presemiation 4: TOWL = Hamrson & Thomas (2014a), Chapter 14
+  Stadens 5: KeMath
Ociober |« ADHD Requaed reading

4 +  Smdens presenation 6: Comers s Harin & Thomas (2014a), Chapter 19
»  Hamion & Thomas (201 4a). Chapter 25
Recommended reading
o Birock et al. (2009)

Stephen E. Brock, PhD, NCSP, LEP
CSU, Sacramento

12



